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HOLLYDALE’S ENGLISH POLICY 
 
At Hollydale English has a high priority within the timetable. Teaching staff work hard to ensure all children 
develop excellent English skills as they are the key to children succeeding in so many other areas of the 
curriculum. All children are taught English every day and experience a wide range of speaking and 
listening activities and opportunities for reading and writing to develop their communication skills. Spelling 
and Grammar are taught explicitly at each age range. Children write for real audiences and purpose to 
inspire their writing.  
 
At Hollydale the English curriculum ensures that children gain an understanding of high-quality fiction, 
non-fiction, poetry, and drama texts. Phonics is an important and enjoyable part of our English teaching. 
All teachers regularly read aloud to their classes to encourage them to read for pleasure as well as 
information.  
 
AIMS  
 
We aim to develop pupils’ abilities within an integrated programme of Speaking & Listening, Reading & 
Writing. By the age of 11 we aim for a child to be able to:  
 

• Read and write with confidence, fluency and understanding, being able to use a range of 
independent strategies to self-monitor and correct.  

• Understand a range of text types and genres – be able to write in a variety of styles and form..  

• Be developing the powers of imagination, inventiveness and critical awareness.  

• Have an interest in books and read for pleasure.  

• Have an interest in words, their meanings; develop a growing vocabulary in spoken and written 
forms.  

• Be confident speakers of the language and be able to converse in a variety of situations to varied 
audiences.  

• Understand and be able to use the grammar rules of English.  

• Offer an exciting and accessible curriculum.  

• Develop the skills of each child to the highest level.  

• Produce confident children able to understand and use appropriately the varieties of language 
available to them.  

• Nurture confident children who leave the school with a passion for reading and English.  
 
The English Curriculum follows National Curriculum guidance. Pupil provision is related to attainment, not 
age.  
 
In the Early Years Foundation Stage (Reception)  
 

• Language and literacy development are incorporated in all areas of learning.  

• Purposeful role-play/drama is used to develop language and imagination.  

• Opportunities to share and enjoy a wide range of rhymes, songs, poetry and books.  

• Start to develop their phonological awareness.  
 
At Key Stage One (Years 1 and 2), children  
 

• Learn to speak confidently and listen to what others have to say.  

• Continue to develop their phonological awareness and spelling strategies.  

• They should begin to read and write independently and with enthusiasm. They should use 
language to explore their own experiences and imaginary worlds.  

 
At Key Stage Two (Years 3-6), children  
 

• Learn to change the way they speak and write to suit different situations, purposes and audiences.  

• They should read a range of texts and be able to respond to the different layers of meaning in 
them.  



• Continue to develop spelling strategies through phonics consolidation and the national curriculum 
spelling appendix.  

• Differentiation is planned for and appropriate challenge and support put in place, dependant on the 
needs of the pupils.  

 
READING 
  
In line with the new curriculum, reading has a high priority in our school. Enthusiasm, motivation and 
enjoyment for reading are a huge school focus for Hollydale. We teach children to read by following 
synthetic phonics in EYFS and KS1. Children are taught the individual sounds (phonemes) that blend 
together to make words as soon as they join our reception. The phonics programme (Letters & Sounds) 
is continued throughout reception and key stage one. The Collings Big Cat is predominantly used in Key 
Stage 1 and 2, and is supplemented by The Oxford Reading Tree. We also run ‘catch up’ programmes 
when needed throughout the school. Whilst continuing to teach children specific skills to improve their 
reading, we additionally use the Daily Supported Reading programme in Y1 and Reception in the summer 
term.  
 
DSR is a whole class reading programme aimed at Year 1 - enabling children to read ‘natural language’ 
books independently and successfully at their learning level - to an adult every day. The focus of these 
sessions are as children read, as they interact with print, they listen think & understand and crucially 
comprehend what they are reading. This programme strengthens children’s opportunities to build 
comprehension. 
 

DSR Lesson Sequence 

BEFORE INDEPENDENT READING 
 
1. Predict how the text will go. Use the front cover (or text read the day before.) 
      Foster engagement 
2. Read half the text, a section of text, four or five pages. Hear the language. 
3. Choose a key phrase or sentence to learn. Say it out loud. Extend vocabulary and  language control 
4. Describe strategies that help if you get stuck. (Decide which are most helpful)  

DURING INDEPENDENT READING 
 
5. Adult provides 1-1 support for each group member in turn. 
 
Each child in the group reads the whole text, half the text, a section of text, or 4 or 5 pages 
independently at their own pace. When they have completed their first independent reading they 
continue to reread the text repeatedly until the adult signals time to stop.                                                                                                                                                        

AFTER INDEPENDENT READING 
 
6. Find the part in the story that …  
Find the word that tells you that…… 
Find the sentence that show you that ………...     
Develop thinking and understanding 
7. Sentence to word (Learn a word )  spelling and vocabulary  
8. Link language with print. Write a phrase or sentence. Establish reciprocal links 

 
Tracking Progress in DSR 
 
Children are regrouped weekly and their progress is evident in each week’s class plan. Class teachers 
build a DSR file to include initial benchmark assessment data, and subsequent weekly plans that 
exemplify the progress and support available to each child in their class. As individual record sheets are 
introduced for each group, these too should be included. The first record sheet has been designed to 
match the teaching focus of the scripted lessons, and to ensure that the adults are supported to observe 
children’s independent problem solving. The second can be used in scripted sessions and for those 
children working at level 1 and beyond.  



 
Feedback on individual progress is taken from all group leaders at a weekly feedback and development 
meeting.  
 
Adult judgements about book level are confirmed using the PM Benchmark kit three times a year. The 
DSR Coordinator monitors the delivery of the programme from day to day, and checks to ensure that all 
children are challenged and supported to make good progress.  
 
In Key Stage 1 and 2, staff read with children initially to encourage fluency. As they progress through the 
school and their fluency develops, greater emphasis is placed on comprehension of text and a critical 
understanding of them.  
 
At Hollydale reading is taught through:  
 

• Guided Reading sessions with whole class, groups or individuals.  

• Shared Reading.  

• 1:1 reading intervention sessions.  
 

Hollydale Guided Reading Sessions 

Reception Each child to read 1:1 building up to small group reading in Spring. The child may be at 
the very early stages of pre reading in Autumn e.g. they may not have 1-1 correspondence 
of words yet. The purpose of 1-1 reading at this stage is to ensure that the child gains 
confidence in tackling new texts and has one person to support them in using a variety of 
strategies. The sessions are tailor made to the child and are highly individual. Children at 
this stage are not considered ready for DSR – although this is at the teacher’s discretion. 

Year 1 DSR session x4 times a week 

Year 2 - 6 All children are set 30 minutes quality, engaged reading time per day from 9:00 – 9:30am. 
The atmosphere is focussed and positive and teachers are expected to have planned for 
these sessions. 
 
The reading group with the teacher and teaching assistant have their reading records as 
part of their reading session equipment. Each reading session should have a planned for 
objective which needs to be shared with the children. This objective can be repeated but 
comments that are recorded must demonstrate progression against that objective. 
Records should not be overly time-consuming but provide evidence of provision and 
progress towards targets. The reading folders provide evidence of systematic targeted 
teaching and assessment information for each child. 
 
During the guided reading session, the groups/carousel activities should be displayed so 
the children are aware of the objectives and the activities. Any carousel activity MUST be 
reading related and develop age appropriate reading skills with clear objectives displayed. 
Activities could include: 

• Phonics activities 

• Reading research (using lap tops where appropriate) that is carefully planned for 
with a very specific, focussed outcome 

• Peer reading 

• Follow up task from previous guided reading session 

• TA 1-1 reading 
Any recording that the children need to do in relation to reading activities is to be done in 
guided reading books. 

 
A love of text and reading is fostered through:  
 

• Regular visits to the school library, where children have access to books covering a range of 
genres and styles. They have time to choose books and share them with others.  

• Book recommendations in class, sharing favourite books, making books.  

• Teacher’s reading aloud to children every day from 3.10-3.30.  

• Celebrating reading through whole school achievement assemblies.  



• Creating attractive reading environments – book corners.  

• Visits to Nunhead library from Reception to year 6 when all children have the opportunity to loan a 
book.  

• Parent reading session every Friday from 9:00 – 9:20 am in EYFS and KS1. 

• Reading buddies from Y4-6 reading weekly with children in EYFS and KS1 (Friday morning). 
 
 
READING RECORDS 
 
In EYFS and KS1 children take reading books home at least twice a week from their class reading 
corners. The teacher is expected to organise a workable routine where children’s books are changed on a 
regular basis, according to the child’s needs and ability. It is the teacher’s responsibility to ensure that 
each child in their class gets the reading challenge that is needed in order to make progress. This will vary 
from child to child. It is expected that the reading record is signed by the teacher at least every week and 
any comments made by parents are responded to. Teachers should note if the diary is not being signed 
by parents and take steps to address this. 

 

In KS2 children take reading books home at least once a week from the school library. Home reading is 
recorded in reading records by pupils and parents should still be encouraged to make comments weekly. 
In addition teachers and teaching assistants will make comments weekly relating to a child’s reading 
progress. Teachers should note if the diary is not being signed by parents and take steps to address this. 

 
READING TOGETHER EXPECTATIONS FOR EYFS & KS1 
 
The reading together sessions are an opportunity for parents to see first-hand how we teach reading and 
reading related skills to their children e.g. comprehension and in Year 2 inference and deduction. It is 
therefore vital that the following list is adhered to in order to have purposeful and enjoyable reading 
sessions: 
 

• Start promptly at 9:00am. 

• Finish promptly at 9:20am. 

• Sessions are set up the night before (Thursday pm) 

• Teachers deliver a guided reading session with a group and sign children’s reading records.  

• TA delivers guided reading with a group and also signs children’s reading records. 

• Variety of books available (e.g. big books, newspapers).  

• Reading related activities and materials e.g. phonics activities, word building activities, SPAG 

activities, comprehension tasks etc.  

• Children are briefed about what tasks are available and settle quickly.  

• Registers are taken quickly with minimum disruption to these valuable reading sessions.  

• Reading buddies are briefed as to who they are reading with and what books they are reading as 

well as having reading records available. 

 
WRITING  
 
Writing is taught and learnt in meaningful and effective contexts in our school. Teachers use a variety of 
creative writing methods to enhance children’s learning. Children are encouraged to write as often as 
possible across a wide range of genres.  
 
We encourage children to think of themselves as writers as soon as they enter our school. We share and 
celebrate the processes children go through to become successful writers. We have celebration 
assemblies each week to celebrate excellent work.  
 
At Hollydale writing is taught through:  
 

• Shared Writing.  

• Guided Writing.  

• Teacher modelling.  



• Encouraging independence (have a go) and responding positively to children’s efforts.  
 
 
BIG WRITING PRINCIPLES 
 
Big Writing involves our whole school. In EYFS the emphasis is placed on Big Talk and how ‘Talking to 
Write’ is a crucial first step to being able to successfully write. The sessions will be mostly oral with the 
teacher scribing (if appropriate). The children are expected to write about a piece of artwork they created 
during the week based on the current class text. This ethos is continued in KS1 and KS2 where the 
children are given opportunities to talk about their compositions and what could be included before they 
begin to write independently. These will then be used in the Big Writing classroom session as a stimulus 
for their compositions, allowing them to ‘magpie’ good ideas! 

 
Class Teachers will: 

1. Plan and deliver Big Writing session on a weekly basis on a Friday morning 
2. Ensure all pupils are able to recognise the next steps they need to address in their writing in order 

to continue progressing. Teacher will give opportunities for children to reflect on their own work 
and the work of their peers, self-assessing against the WILF and setting targets for each other 

3. Assess all targeted assessment tasks on a half termly basis using TT, moderating with colleagues 
and SLT to ensure accuracy of judgements, target setting and next steps for learning. To link 
progress to Southwark Star and to inform future planning 

4. Know where each pupil is, in terms of B, B+, WW, WW+, S and S+ for writing, and what their next 
steps are to ensure good or better progress 

5. Ensure all pupils make good or better progress. Identify children not making expected progress 
and plan the appropriate intervention 

6. Ensure that a range of genres are covered when pupils are asked to complete big write. 
7. When classes attend trips these visits must form part of big write through for e.g. recounts or if a 

class visited the theatre they could write a playsciprt, a prequel or sequel to the play/text etc. 
8. Keep a display in the classroom which reflects elements of Big Writing where extended writing 

opportunities are clearly evident. 
9. Big write should exploit links to the topic/theme or subject currently being studied in class as it 

allows children the opportunity to apply what they have learnt across the curriculum. ALL genres 
need covering over the year. 

10. Send a certificate home every Friday for one boy and one girl celebrating their writing 
achievement. 

 
The class teacher will have responsibility for organising the weekly Big Writing Session, this 
should be: 

• EYFS – Linked to children’s artwork created based on class text. Some activities available in the 
class will reflect what they are looking at. The majority of work is Big Talk and the children will be 
encouraged to verbalise contributions with the teacher scribing if appropriate. 

• Year 1 – Structured Big Writing session, 15 mins Big Talk sharing ideas on the topic then a break 
and an independent writing session of 20 mins (building up to 1 hour). It should link to the theme 
being covered in class and cover the range of genres. 

• Year 2 – 6 – A period of 1 hour, this can be extended to one and a half hours if children are 
required to plan their writing particularly in KS2 or if they are editing and redrafting.  Teacher needs 
to ensure it links to the current topic or theme and that they are exploring a different genre each 
fortnight. 

 
The first part of ALL Big Writing sessions will be looking at Big Talk. It will be fast, lively, oracy driven 
S.P.A.G activities and give opportunities to share what they have discussed throughout the week in 
Literacy. The IWB should be used to review learning for the week, children can discuss what they learnt 
and what could be included in their writing. Use of whiteboards to ‘magpie’ ideas that they can take to their 
writing is good practice. Towards the end of this part half of the session children will be given time to plan 
what they intend to include in their writing. They can choose own method of planning or use a scaffold 
supplied by the teacher. The children should have a good understanding of the text type and purpose of 
the task. 
 
The room will have been prepared for Big Writing e.g. (reduced lighting / candle / soft music) and pupil 
resources on tables (special pens, handmade books to write in etc). This session will be managed as a 



quiet writing session. Teachers and TA’s should support children who find writing difficult and they could 
work in small groups using the Teacher/TA as a scribe and build up to independent writing as appropriate. 
 
After the writing is finished the children should be given an opportunity to reflect on its content. They 
should look at how to improve own written work or be given the opportunity to mark the work of a peer and 
suggest suitable ways forward for them. 
 
PLANNING 
 
Key stages one and two follow the school’s own medium term literacy plans. These plans take the key 
objectives from the National Curriculum and link them across a year with the integrated topics being 
taught. This enhances the opportunities for cohesive teaching and provides substantially more 
opportunities for real-life, relevant literacy opportunities. Teachers also refer to whole school grammar, 
spelling and punctuation documents based on the new government framework to further inform their 
planning and skilfully differentiate their lessons for the needs of the children. 
 
GRAMMAR AND SPELLING  
 
Grammar and spelling are taught implicitly within the English lesson as aspects of grammar and 
punctuation are best seen in the context of real reading and writing activities, but can be taught explicitly 
as well, when occasion demands. This gives children the opportunity to see the relevance of sentence-
level work and how real writers make such choices to help them communicate clearly.  
 
CROSS-CURRICULAR LITERACY OPPORTUNITIES  
 
Teachers seek to take advantage of opportunities to make cross-curricular links. They plan for pupils to 
practise and apply the skills, knowledge and understanding acquired through literacy lessons to other 
areas of the curriculum. At all times, children are expected to use quality literacy skills whether they be 
writing up an investigation in science, evaluating an artwork or reading for information in history. Children 
are also taught the important skills of communication through media and ICT. 
 
MARKING 
 
The WILF for every piece of writing should be ticked by the child and highlighted by the teacher to assess 
how well the child has achieved and what they must continue to improve.  
 
Every piece of writing should be acknowledged, using the coding system and a motivational comment or a 
question that engages the child in a dialogue about their learning.  
 
Common mistakes should be addressed such as incorrect spellings for common words, tenses, plurals 
and contractions and incorrect or missing punctuation.  
 
Three times a week, writing should be marked in detail with a next step to guide children in up levelling 
their work. All children should be expected to engage in a dialogue about their learning that is appropriate 
to their age through teacher comments and planned response time.  
 
For more information, see Marking Policy 2017-2018. 
 
DIFFERENTIATION 
 
We are an inclusive school and so in literacy we ensure that we provide all children with support and 
scaffolding so they can all achieve national expectations. We do this through differentiating the work, 
teaching, resources and scaffolding we provide to all children. Our differentiation, including questions to 
extend and challenge, is made explicit through our weekly plans.  
 
Differentiation should stem from where the children are and continuous assessment. Children should be 
then targeted accordingly to allow for assessment for learning. We use classroom assistants to support 
some children and to ensure that work is matched to the needs of individuals. 
 
ASSESSMENT  



 
Work is assessed in line with the Assessment Policy (refer to Assessment Policy). In addition to this:  
 

• Individual target setting is carried out termly and all targets are discussed with children individually.  

• Pupil progress meetings are held with Head Teacher and Assessment Lead.  

 
INTERVENTION 
 
Intervention Programmes run for roughly 7 - 8 week blocks. Children are identified for intervention at 
termly assessment meetings and progress meetings. TAs should be running interventions 3-4 days a 
week (during the afternoons).  
 
Interventions:  
 

• 1:1 reading  

• Phonics / HFW / Spelling 

• Accelerated progress in writing with a focus on SPAG 

• Handwriting Skills  

 
Intervention leads should:  
 

• Record every session using the provided templates 

• Keep records centrally for teachers to refer to when planning  

• Have frequent discussions with the class teacher about what should be covered and how children 
are meeting targets. 

 
INCLUSION  
 
We aim to provide for all children so that they achieve as highly as they can in English according to their 
individual abilities. We recognise that some children have special needs. We have clear structures in 
place for the identification of such needs, which is in line with the Code of Practice. When concerns are 
raised, we work in close liaison with parents to develop clear programmes to meet the needs of the child. 
Where appropriate, we use the expertise of other professionals to support children. Gifted and Talented 
children are identified and suitable learning challenges provided. (Refer to G&T Policy)  
 
EQUAL OPPORTUNITIES  
 
All children are provided with equal access to the English curriculum. We aim to provide suitable learning 
opportunities regardless of gender, ethnicity or home background. (Refer to Equal Opportunities policy)  
 
 
ROLE OF SUBJECT LEADER  
 

• Pupil progress and attainment  

• Provision of English (including Intervention and Support programmes)  

• Taking the lead in policy development  

• Purchasing and organising resources  

• Keeping up to date with English developments  

• Modelling lessons and support planning  

PARENTAL INVOLVEMENT 

Parents are encouraged to support their child’s learning in many ways. 

• Throughout the school parents’ evenings/ open evenings are held to discuss individual progress 
and targets for the future 

• Reading records are used throughout the school to aid communication between home and school. 



• English targets are available so parents are able to support their child’s learning. 
• Parents are encouraged to become involved in any English learning events within school e.g. 

World Book Day 
• Volunteer readers are welcomed 

MONITORING AND REVIEW 
 

• Monitoring of the standards of children’s work and of the quality teaching in literacy is carried out 
termly by a team of staff including the literacy coordinator and SLT. They review samples of 
children’s work and undertake lesson observations of literacy teaching across the school, including 
interventions led by TAs.  

• The work of the literacy subject leader also involves supporting colleagues in the teaching of 
literacy, being informed about current developments in the subject, and providing a strategic lead 
and direction for the subject in the school.  

• The literacy subject leader gives the Headteacher a termly summary in which s/he evaluates 
strengths and weaknesses in the subject and indicates areas for further improvement. 

• A named member of the school’s governing body is briefed to oversee the teaching of Literacy. 
This governor meets regularly with the subject leader to review progress. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 
 

Collins Big Cat Guided Reading Levels 



Guide to NC level Book band Average year group 

Stepping Stones – Up to p7 0 Lilac FS 

Stepping Stones – P7 1 Pink FS 

Stepping Stones – P8 2 Red FS 

ELG 1c 3 Yellow FS / Y1 

1c 4 Blue Y1 

1b 5 Green Y1 

1a 6 Orange Y1 / Y2 

2c 7 Turquoise Y2 

2b – Part 1 8 Purple Y2 

2b – Part 2 9 Gold Y2 

2a 10 White Y2 / Y3 

3c 11 Lime Y3 

3b – Part 1 12 Copper Y3 

3b – Part 2 13 Topaz Y4 

3a – Part 1 14 Ruby Y4 / Y5 

3a – Part 2 15 Emerald Y5 

4c 16 Sapphire Y5 / Y6 

4b - 5 17 Diamond Y6 

Level 5+ 18 Pearl Y6 

 
 
DSR Typical Progress Grid  
 

Level 1 Autumn 1   w 

Level 2 Autumn 1   w 

Level 3 Autumn 1   w 

Level 4 Autumn 1   w 

Level 5 Autumn 1   w 

Level 6 Autumn 2  1c 

Level 7 Autumn 2  1c 

Level 8 Autumn 2  1c 

Level 9 Spring 1    1c 

Level 10 Spring 1    1c 

Level 11 Spring 1    1c 



Level 12 Spring 2    1b 

Level 13 Spring 2    1b 

Level 14 Spring 2    1b 

Level 15 orange Summer 1  1b 

Level 16  Summer 1  1b 

Level 17 Turq Summer 2  1a 

Level 18 Summer 2  1a 

Level 19 2c 

Level 20 2c 

Level 21 Gold 2b 

Level 22 2b 

 
 
 



 


